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ARTICLE INFO ABSTRACT

Received: 31 Aug 2020 Media literacy includes the ability to access media messages in various contexts and formats, to

Accepted: 29 Aug 2021 be equipped to receive and detect these messages correctly and ultimately to produce new
messages. It is a concept that gives the control power over the masses and makes border
between the real world and the world created by the media. Media literacy has often been
subject to scientific studies in higher education, especially in the fields of communication and
education. This study aims to identify the general academic tendencies and approaches in the
field of media literacy by examining the postgraduate theses written to the present day with the
method of meta-analysis. It has been observed that the number of theses which have been
written about this subject has been continuously increasing for about 13 years. In this article it
is aimed to determine which research methods have been used in the theses written, what were
the research focuses and their ideological orientations. In addition, the article contains current
data about media literacy. This study, which analyzes all the theses written about media literacy
until 2020, aims to contribute to the relevant literature by means of analyzing the nature of the
postgraduate theses.

Keywords: media literacy, graduate thesis, meta analysis, educational sciences,
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INTRODUCTION

Media literacy outlines media texts by raising awareness of individuals, enabling them to be more resistant
to potentially harmful effects, and invite media organizations to be more careful in a training program. As an
educational program, it primarily aims to protect young people and children from the possible harmful effects
of the media. Indeed, the relationship between media and children is often based on the assumption that
children are open to influence and passive, especially given the effects of visual media on children. In this
sense, media literacy is a reading method aimed at minimizing the harmful effects of the media (Kellner, 2001,
p. 72).

This program provides a critical analysis opportunity for individuals, especially children and young people.
It also makes the society know about the invisible / unseen face of the media by pointing to the difference
between the real world and the world constructed through the media. While this transparency and openness
allow the media-society relationship to develop on a healthier ground, it also enables the media to function
more effectively as one of the most important institutions of democracy. Media literacy can be defined as the
society’s control of the media and directing their attention to the functioning mechanism of the media. Media
literacy, which has been claimed to be a weapon by which people can defend themselves against the
information they receive from the media, has been defined as the ability to reach texts in various contexts, to
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analyze and evaluate them and to create new messages. An advanced stage of media literacy is that audiences
can annotate texts from their own contexts as well as produce their own media texts. The further targeted
aim is to include the public in media production, which is clear that this diversification will have a
democratizing function for the media environment (Buckingham, 2015, p. 132; Rogow, 2015, p. 27).

America, Canada, Australia, and England were the first emergence places of the Media Literacy Movement.
To make media literacy more effective in various countries, research centers have been created, symposiums
organized, and media literacy course has been adapted to the curriculum. It has been aimed that students
not only become more conscious of media texts, but also take an active role in the creation process of media
products. At this point, it has been seen that UNESCO (United Nations Educational, Scientific and Cultural
Organization) also plays an active role in knowing and spreading that issue. UNESCO has been keeping media
literacy on its agenda since the 1960s. After the meeting held by UNESCO with international experts from 19
countries in Germany in 1982, a statement was published to defend the necessity of media education. This
statement emphasized that families, teachers, media workers, and decision-makers have a certain
responsibility to improve criticism when using media texts (Buckingham, 1993, p. 34).

Since the 1980s, there have been many efforts in the world to expand the horizons of media literacy. As a
result of these developments, educators have begun to agree on basic key concepts to be studied when media
texts are used in the classroom. Afterwards, many meetings have been held on this subject. Especially in
various meetings held in the United States of America communication scientists, critics, public health experts
and academics have identified media exposure as a risk factor and suggested media literacy as a protective
factor (Bostanci, 2007, p. 52).

As a result of the increasing media literacy debates in Western countries, media literacy courses have been
included in the primary school curriculum in some countries (Bostanci, 2018, p. 22). Especially raising
awareness of children against to the media has been one of the issues that some socially responsible states
attach importance to. In Turkey, the studies related to media literacy in the Ministry of National Education
and Radio and Television Supreme Council had been launched since 2005. Since 2007-2008 academic year all
primary schools in our country these courses have been taught as elective courses in the 6th, 7th, and 8th
grades.

In this article, the whole theses written about the graduate level media literacy in Turkey were examined
by the meta-analysis method. Meta-analysis can be defined as the quantitative review and synthesis of related
but independent study results. Although there is a large accumulation of literature on media literacy in our
country, there is a lack of literature regarding the evaluation of the theses written. In this study, it is aimed to
evaluate the theses written on media literacy from a holistic perspective and to be a pioneer for future studies.
In this context, our main research problem is the orientation of the theses written in this field. While the
research will also contribute to the literature, it is expected that it will present a new perspective on the current
media literacy practices in our country. In this context, the study will seek answers to the following research
questions:

e How and how often has the subject of media literacy been studied in the graduate thesis as a scientific

research product in Turkey?

e What is the distribution of graduate thesis on media literacy in Turkey according to genre, language,
year, institute, department, and universities?

e What is the distribution of graduate thesis on media literacy in Turkey according to subject, keyword,
research method, data collection technique, and research subject?

e In which field and with what features has the concept of media literacy that is at the intersection of
educational sciences and communication sciences been the subject of postgraduate theses?

e How often new communication technologies and new media literacy have been the subject of graduate
thesis on media literacy in Turkey?

In this study, the National Thesis Center of the Council of Higher Education (http://tez2.yok.gov.tr/)
database has been used. In this database, the concept of media literacy has been referenced and a total of
93 theses with media literacy have been identified. Therefore, the study has been limited to 93 theses (70 of
them master, 23 of them doctorates) prepared between 2007-2020 years (Appendix).
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Media Literacy: Conceptual Framework

While mass media teach all kinds of behaviors, gender roles, values and news and information in general,
they do not only produce visual / written images, sounds and discourse also sends subliminal messages
against their background (Kellner, 2001). Today, the unique opportunities that technology provides to
individuals have made media literacy education more important than ever (Valtonen et al., 2019). Media
literacy is a skill that examines the information provided by the media with a critical point of view and seeks
to deal with fake information conveyed by the media (Bulger & Davidson, 2018, p. 24).

The important function of media literacy in democratic societies constitutes one of the requirements of
ensuring participation, social justice and being a critical citizen. According to Joseph Turow, being a media
literate requires the ability to apply critical thinking to mass media. It requires finding the meanings
underneath the visible face of movies, ads, and other media content. The television shows you watch may
require clear reasoning about the albums you listen to, magazines you read, and books you read. This means
being a more aware and more responsible citizen, parent, voter, worker in our media society (Turow, 2003, p.
26).

James Potter says that ability to literate media gives individuals more control and more defense against
the possible effects of the media. To be able to choose between different meanings contained in the media
messages; to control the accuracy of information from different sources, media beliefs, attitudes, behaviors
of individuals and social awareness of the impact on values has an extremely important contribution to the
acquisition of skills of media literacy (Potter, 2013, p. 25). Potter claims that media literacy also allows people
to avoid messages they don't need, while this ability is significant resistance to media manipulations (Potter,
2004, p. 10).

Some critics think that media literacy should be perceived as a philosophy and a critical way of thinking.
According to Hobbs, media literacy is an umbrella with a broad spectrum of different educational
philosophies, theories, frameworks, applications, environments, methods, goals, goals and results (Hobbs,
1998). Important theorists such as Hobbs (1998), Potter (2004, 2013), Buckhingham (1993, 2015), Aufderheide
(1989, 1993) have drawn different routes to reach the desired results in media literacy and made various
suggestions to reach effective results on subject.

Hobbs emphasized the necessity of answering 7 issues (protecting children, level of media production
activity, relation with popular culture, ideological agenda, reaching more students, obtaining economic
support from media organizations and tool to bring results) that are not compromised in media literacy
(Hobbs, 1998). Buckhingham (1993) emphasizes the importance of knowing about the media industry and its
production, media categories, media technologies, media languages, media audiences and media
representation for effective media literacy. According to Buckingham (2015, p. 34), media literacy is a form of
skill and competence; but it is also a critical way of thinking about cultural trends and tastes and includes
traditional media and new media. Potter is more focused on expanding knowledge and perception, and
knowing the compromises of producers of media texts, recognizing the media industry and has a
comprehensive view of the impact of the media on society (Potter, 2013, p. 261).

Aufderheide lists the general principles of media literacy and the level of perception to be reached as
follows: “All mass media are fictional. The media transmits the truth by editing. Not every message can be
opened in the same way by the tracker. The media works commercially. Media texts transmit some values
and ideologies. The media has some political and social aspects. In the media, form, and content are closely
related to each other. Each media text is transmitted in an aesthetic form (Aufderheide, 1989, p. 27).” On the
other hand, Ciurel emphasizes that to live in a world full of media, the audience must have a set of skills that
enable them to cope with and process these messages or to look critically at the messages produced and
distributed through new and traditional media channels (Ciurel, 2016). In summary, media literacy can be
defined as knowledge, skills, and competencies to use and interpret media (French & Richard, 2003, p. 18; Gu
et al., 2019; Kamerer, 2013, p. 5).

Media Literacy: Conceptual Framework

Discussions about media literacy can protect children and young people from the negative effects of media
have resonated in our country and necessary studies have been initiated at the academic level. Studies about
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this topic have increased in Turkey since the mid-2000s. Communication scientists working on the subject in
the academic field have started to discuss the concept of media literacy on scientific platforms. The issue has
been on the agenda of Radio and Television Supreme Council since 2005. For this purpose, Radio and
Television Supreme Council has prepared a project and took action to teach the media literacy course as an
elective course in the primary education program. Radio and Television Supreme Council specialists, who took
the proposal to the Ministry of National Education received a positive response, and studies on literature
about America and Europe within the framework of the agreement reached have been initiated. The program
draft of the course was prepared together with communication academicians, concluding the studies and
signing the protocol on the subject between Radio and Television Supreme Council and Ministry of National
Education on 22 August 2006. In the 2006-2007 academic year, it was decided to start pilot practice in 5
primary schools. In 5 primary schools in 5 provinces, 780 seventh-grade students took media literacy courses.
Within the scope of the media literacy course, the functions, purposes, importance of mass media, the
meaning of media literacy, television broadcasting and program types, the effects of television, television
watching habits, program analysis, smart signs, radio functions and effects, newspaper, magazine news,
internet use information on the subjects has been given. The course has been taught as an elective course in
the 6th, 7, and 8th grades in primary schools in Turkey since the 2007-2008 academic years (Bostanci, 2007).

“Elementary Media Literacy Course Curriculum and Guide” was prepared by the Ministry of National
Education and Radio and Television Supreme Council followed by “Elementary Media Literacy Course Teacher
Handbook”. It is aimed that the teachers who will give this course will have more detailed information about
the subject. Curriculum and course materials have been updated and added in 2014 and 2018. Some existing
disruptions have been tried to be eliminated. Media Literacy Association was established in 2017 and the
same year the media literacy week began to be celebrated. One of the important milestones in media literacy
that was a very popular topic especially in communication faculties was the Media Literacy Conference which
held in Marmara University Faculty of Communication on 23-25 May 2005. (Turkoglu, 2006).

The publication of the papers has made a significant contribution to the academic literature after the
conference that included wide academician participation. After this conference, congresses and workshops
on media literacy were organized in different universities, and it was aimed to keep the issue on the agenda
at the academic level. In addition, while many copyrighted books written on the subject by communication
academics have attracted attention since 2005, there are various articles published in academic journals in
2007 (Cansever, 2019; icen, 2020).

METHODOLOGY

In this study, which questioned the quantity and quality of graduate theses on media literacy in Turkey,
the method of the meta-analysis was applied. Meta-analysis is a method of combining the results of multiple
studies that are independent of each other on a particular subject and conducting statistical analysis of the
obtained research findings. Meta-analysis studies aim to synthesize the results of the studies by collecting
research on a particular subject. (Cohen & Manion, 2001, p. 28).

Durlak (2015) has defined five basic steps that must be completed for meta-analysis. According to him; the
research question should be presented clearly and precisely, the literature should be searched effectively, the
descriptive information collected from each study should be correctly encoded, the coded numeric data
should be analyzed statistically and finally the results should be interpreted. In this article Durlak’s five basic
steps have been considered as a model, first the literature was examined, after the conceptual framework,
the basic codes related to the theses were created. After then these codes were analyzed and interpreted by
converting them into numerical data.

FINDINGS AND ANALYSIS

93 theses were reached in the Thesis Center of the Presidency of the Council of Higher Education when
the keyword “media literacy” was searched. 25% (23) of these theses were written as doctoral thesis and 75%
(70) as master thesis.

4/16 Online J. Commun. Media Technol., 11(4), e202121



Online Journal of Communication and Media Technologies, 2021

Table 1. Distribution of Thesis by Genre and Languages

Language Master Thesis PhD Thesis Total
English 3 1 4
Turkish 67 22 89
Total 70 23 93

Table 2. Distribution of Thesis by Years
Publish Year Master Thesis PhD Thesis Total
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Table 3. Distribution of Thesis by Institutes

Institutes Master Thesis PhD Thesis Total
Social Science Institute 56 11 67
Educational Science Institute 14 12 26
Total 70 23 93

As shown in Table 1, the language of the theses are 95% (89) Turkish and 5% (4) English. 75% of the theses
are written in English (3) as master thesis while 25% (1) is written as doctoral thesis. It was found that 89 of
these theses are written in Turkish 75% (67) for master’s degree and 25% (22) for doctoral thesis.

In Table 2, the publication year of the theses are shown in chronological order. Accordingly, the first thesis
was written in 2007, titled “The effect of media literacy on the perception of messages in television series of
secondary education 10th-grade students”. This thesis was written at Canakkale Onsekiz Mart University,
Institute of Social Sciences, Department of Educational Sciences, Curriculum and Instruction. The first doctoral
thesis was written in 2008 with the title of “The necessity of media and critical awareness as a tool of sovereign
ideology: Media literacy”, at Marmara University, Social Sciences. It was written in the field of journalism and
communication sciences at the Institute, Department of Communication Sciences, General Journalism.

It is possible to say that the number of the studies in this research area has been steadily increasing for
about 13 years. Only in 2013 and 2016, fewer theses were written than the previous year, and in other years
the number of theses continued to increase compared to the previous year. Most thesis was produced in the
year 2019. 16 theses written in the respective year constitutes 17% of the thesis written in total.

All of the theses were prepared at the Institute of Social Sciences and the Institute of Educational Sciences.
As can be understood from Table 3, the proportion of the theses written at the Institute of Social Sciences
reaches 72% (67%), and this ratio was determined at the Institute of Educational Sciences as 28% (26%). On
the other hand, 84% (56) of the theses written at the Institute of Social Sciences is a master's degree and 16%
(11) doctoral thesis, while 54% (14) master's degree and 46% (12) doctorate at the Institute of Educational
Sciences thesis. Most of these the master’s theses (80%) were prepared at the Institute of Social Sciences and
more than half of the doctoral thesis (52%) were prepared at the Institute of Educational Sciences.

According to Table 3, a total of 93 theses were produced at the Institute of Social Sciences and Institute of
Educational Sciences in 21 different departments as shown in Table 4. The department where the most thesis
is written is Radio Television and Cinema (16) with 17% followed by Journalism (15) with 16% and Primary
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Table 4. Distribution of Thesis by Departments
Department Master Thesis PhD Thesis Total
Radio Television Cinema 15
Journalism 12
Primary School 13
Communication Science

Educational Science

Social Knowledge and Turkish Education
Turkish Education

Public Relation

Media and Publishing

Primary Science

Computer & Educational Science Edu.
Educational Programme & Education
Pre-School Education

English Teaching Education

Social Knowledge Teaching Education
Information & Document Management
Media & Communication Systems
Media & Cultural Studies

New Media

Public Administration

Fine Arts Education
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Education (15). These three major disciplines have produced most the thesis by composing about half (49%)
of the theses written in total.

It was found that 93 theses written on media literacy were implemented in 34 different universities. Table
5 shows the distribution of theses by universities. “Other”, Balikesir University (State), Galatasaray University
(State), Maltepe University (Foundation), Ankara University (State), Adiyaman University (State), Istanbul
Culture University of Commerce (Foundation), Istanbul University of Commerce (Foundation), Kadir Has
University (Foundation), Sitki Kogman University (State), Nigde University (State), METU (State), Pamukkale
University (State), Recep Tayyip Erdogan University (State), Stileyman Demirel University (State), Uskiidar
University (Foundation), Yasar University (Foundation), Yuzincu Yil University (State) are the universities
where this subject area has been researched. 17 theses has been prepared in 17 universities, 7 of which are
foundations and 10 states. According to Table 5, in terms of ranking Gazi University (12) leads the chart,
followed by Atatlrk University (10), Marmara University (8), and Erciyes University (6) respectively. At the
master’s level, it is observed that the most of these studies took place at Atatlrk University (9), while most of
the thesis was produced at the Ph.D. level at Gazi University. At Gazi University, 58% of the theses are doctoral
and 42% are master’s thesis.
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Table 5. Distribution of Thesis by Universities

Social Science Institute  Educational Science Inst.

University Name Kind VA PhD VA PhD Total
Gazi University Public 5 2 - 5 12
Ataturk University Public 6 - 3 1 10
Marmara University Public 5 1 1 1 8
Erciyes University Public 3 2 1 - 6
Anadolu University Public 2 1 1 1 5
18 Mart University Public 2 - 1 2 5
Kocaeli University Public 4 - - - 4
Dumlupinar University Public 1 - - 2 3
Ege University Public 2 - 1 - 3
Abant izzet Baysal Unv. Public 1 1 1 - 3
istanbul University Public 2 1 - - 3
19 Mayis Unv. Public 2 1 - 3
Selcuk University Public 3 - - 3
Firat University Public 2 - - - 2
Akdeniz University Public 1 1 - - 2
Giresun University Public 2 - - - 2
Hacettepe University Public 2 - - - 2
Other Mixed 11 4 - 17
Total 34 56 11 14 12 93

Table 6. Distribution of Thesis by Subjects

Social Science Institute  Educational Science Inst.
MA PhD MA PhD Total
12 11
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The number, author, year, thesis name, type and subject of each thesis registered in the Thesis Center of
the Presidency of Higher Education Council are indicated in Table 6. Education and Education,
Communication Sciences, Journalism, Fine Arts, Public Relations, Radio and Television, Turkish Language and
Literature are the departments where the theses have been created according to the topics specified in the
thesis of Higher Education, Communication Sciences, Journalism, Fine Arts, Public Relations, Radio and
Television, 9 separate topics such as Information and Document Management and Public Administration have
been identified. Each of these topics is used at least once, but in some theses, more than one topic is
mentioned. Accordingly, as seen in Table 6, 40% (37) of 93 thesis includes Education and Teaching, followed
by the subject of Communication Sciences by 15% (14).

Of 93 these theses were written on media literacy and for 90% (84) keyword information was reached, and
for 10% (9) it was not achieved. At least 2, a maximum of 10, and 328 keywords were used in the accessible
theses. Listing keywords that are most used in Table 7, as well as pointing to the field, the method could not
list keywords with sample information. Some keywords that cannot be shown in Table 7 include Turkey,
United States of America, Canada, Ethiopia, Afghanistan, Tunceli, Elazig, Azerbaijan, New Zealand, Radio and
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Table 7. Distribution of Thesis According to Keywords

Line Keywords Freq. Line Keywords Freq.
1.  Media Literacy 66 21.  Critical Pedagogy 3
2. Media 30 22.  Critical Approach 3
3.  Media Literacy Education 13 23. Communication 3
4.  Media Education 10 24.  Adult Media Literacy 3
5.  Literacy 9 25.  Children 3
6.  Mass Media Training 8 26.  Television 3
7.  Program 7 27.  Attitudes/Student Attitudes 3
8 New Media 7 28.  Curriculum/Material 3
9.  Social Media 6 29. Media Literacy Course 3
10. New Media Literacy 5 30.  Curriculum 2
11. Media Literacy Skills 5 31.  Critical Media Literacy 2
12.  Social Studies 5 32.  Criticism 2
13. Teacher, Teacher Opinions 5 33.  Awareness/Critical Awareness 2
14. Preschool Education/Teacher 4 34.  Teacher Education 2
15.  Primary School/Primary School Students 4 35. Pedagogy 2
16. Secondary School/ Secondary Education 4 36. Internet 1
17. Turkish Teaching 4 37. Digital Media 1
18. Teacher Candidates 4 38. Digital Technologies 1
19. Critical Thinking 4 39. Social Media Literacy 1
20. New Communication Technologies 4 40. Internet Media Literacy 1

Table 8. Distribution of Thesis According to Research Methods

Method Master Thesis PhD Thesis Total
Quantitative 36 3 39
Qualitative 23 12 35
Qualitative and Quantitative 11 8 19
Total 70 23 93

Television Supreme Council, Ministry of Education, semiotics, content analysis, analysis, perception,
consciousness, can be exemplified as a citizen, citizen, etc. Accordingly, as stated in Table 7, the most
commonly used keyword is media literacy compared to 20% (66), while it is media literacy (30), media literacy
education (13), media education (10) is key follow the words. The lack of concepts such as the internet, digital
media, digital technologies, which have an important place in today's media literacy education is also a
remarkable element that is reflected.

According to Table 8, where research methods of theses are expressed, the method of quantitative
research in 42% (39) of 93 theses reached, the qualitative research method in 38% (35), and in 20% (19) mixed,
i.e.,, both qualitative and quantitative research methods were used together. The quantitative research
method is determined to be preferred more often, while Table 9 reveals the preferred data collection tools
in these researches.

Quantitative research method is used in 42% of the theses on media literacy, which is reflected in Table 9
as a frequently applied quantitative research data collection technique in the survey. Accordingly, survey is
the most preferred technique with a ratio of 26% (24) and it was found that it is mostly used in the master
theses. On the other hand, it is concluded that while one single data collection technique was used in some
theses, several data collection techniques were used in some others. In this case, a second data collection
technique such as survey-scale (5), questionnaire (5), questionnaire interview (5), questionnaire review (2) is
used as well as theses using only questionnaire (24) were used in 93 theses, which means 39% (36).
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Table 9. Distribution of Thesis Based on Data Collection Techniques
Research Method
Data Collection Techniques Qua. Quan. Qua.-Quan.
M P M P M P
23 1 - -

Total

N
D

Survey -
Document Review 14
Scale -
Interview 4
Interview-Scale =
Interview - Document Review 4
Interview - Survey - - = -

Survey - Scale - - 5 - -
Interview - Observation 1 3 = - - -
Survey - Document Review - - - - 1 1
Total 23 12 36 3 11 8
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Table 10. Distribution of Theses According to Research Subject
Research Method
Research Subject Qua. Quan. Qua. - Quan.
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The second most commonly used technique after the survey is document review technique, literature
review that can provide data in qualitative and quantitative research. While document review technique was
used in 24% (22) of the theses, only, multiple data collection techniques such as interview-document review
(6), survey-document review (2) was used, document review was determined in 32% (30) of 93 theses.

Moreover, interview as data collection technique was frequently preferred and only interview (8),
interview-scale (7), interview-document review (6), interview-questionnaire (5), interview-observation (4)
techniques were used in 32% (30) of the theses.

Table 10 shows the distribution of theses according to the research subject and points at research subject
study groups and sampling knowledge. Accordingly, the focus of researches is of secondary school students
with a 37% (34) ratio, and the intensity of studies aimed at the efficiency of the media literacy course is pointed
out. Applications in different countries as research subjects at a rate of 14% (13) is observed and, European
Countries, United States of America, Pakistan, Ethiopia, Canada, Norway, Germany, New Zealand, England,
Ireland, Finland, France, and Austria samples are subjected to media literacy practices. The third frequently
used research subject is university students who are studying in Social Studies Teaching Department of
Education Faculties and who are candidates for the Media Literacy course in secondary education. The
proportion of theses that investigate proficiency levels of candidate teachers was 12% (11).

According to the information, which is not reflected in the table, 92% (86) of the 93 theses investigating
media literacy used mainstream and the remaining 8% (7) had critical perspective. On the other hand, a new
model for the education of media literacy is available in a total of 8 theses, in other words, 9% of all theses
composed of 1 master’s degree and 7 Ph.D. degree.
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CONCLUSION

Media literacy aims at understanding whether media is effective in society and is a source in
understanding culture and internalizing mechanisms of mass communication. Media messages also aims at
developing strategies for analysis and discussion and increasing ability to interpret and perception of the
individual about media content. In modern societies, it is vital to know the background of the media and its
procedures by all the members of society. Graduate thesis on such an important subject and the analysis of
these theses are also important to understand how the subject is addressed and what parameters are
evaluated. For this purpose, the theses written on media literacy were evaluated by means of meta-analysis
method and the results were reached in the context of research questions.

93 theses were reached as a result of the search made via the keyword “media literacy” in the Thesis Center
of the Presidency of the Council of Higher Education. 25% (23) of these theses were determined as Ph.D. and
75% (70) master thesis. The language of the theses written in Turkish is 95% (89) and 5% (4) in English. Since
the first, after the initial theses on media literacy, they have steadily increased in the following 13 years.
Written in 2007, “Effects of media literacy on the perception of messages in television series on 10th-grade
students” is the first thesis written in Turkey in this field. All the theses were prepared at the Institute of Social
Sciences and the Institute of Educational Sciences. The proportion of theses written in the Institute of Social
Sciences reaches 72% (67) while in the Institute of Educational Sciences is 28% (26%). Such theses are mostly
written in Radio Television Cinema Departments which is 17% (16), then in Journalism and Primary Education
Departments with a ratio of 16% (15). Institutes in which the departments are affiliated vary from one
university to another. For example, Social Studies Education Department is in the Institute of Educational
Sciences in some universities, and in the Institute of Social Sciences in some others. It was found that 93
theses written on media literacy were implemented in 34 universities. With a total of 12 dissertations, Gazi
University is the university with the most thesis written in this field.

The most common keywords in those theses is in media literacy with a ratio of 20% (66), then media (30),
and then media literacy training (13) and media education (10). Lack of concepts such as the Internet, digital
media, digital technologies, which have an important place in today’s media literacy education, is also
observed. Qualitative research method was used in 42% (39) of the theses, qualitative research method in
38% (35), and 20% (19) is mixed. In other words, both qualitative and quantitative research methods were
used. Survey is mostly used in quantitative research techniques. The second most commonly used technique
after the survey is literature review, document review technique that can provide data in qualitative and
quantitative research. The focus of the research is that 37% (34) is secondary school students, and the
intensity of studies aimed at the efficiency of the media literacy course is pointed out. The applications in
different countries with a rate of 14% (13) is observed as a research subject. The third frequently used
research subject is university students who are studying in Social Studies Teaching Department of Education
Faculties and who are candidates for Media Literacy in secondary education. Proportion of theses
investigating proficiency levels of candidate teachers was 12% (11).

Although Communication Faculties often bring up the agenda of communication graduates to give media
literacy course, there is no scientific research investigating competence of communication students in this
field. Finally, 92% (86) of the 93 theses on media literacy use mainstream perspective and the remaining 8%
(7) critical a perspective. On the other hand, a new model for the education of media literacy is available in a
total of 8 theses, 1 master's degree and 7 Ph.D. which equals 9% of all theses.

It is observed that theses written on media literacy offers an accumulation of literature with an increasing
number in time, which is a contribution to scientific research and current practices, but it is also determined
that repetition is perceived. It is concluded that the theses, allowing discussion in different dimensions of the
subject, reflect a continuously evolving field, but do not reach a sufficient level of current information with the
latest dimensions.

In summary, media literacy is a popular topic in both communication and educational sciences. Increase
in the number of theses in this field will contribute to keep the subject on the agenda. It is hoped that these
studies and their results will contribute to the media literacy policies of our country. This article has examined
such theses by means of meta-analysis method. Content and discourse analysis of the graduate theses will
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provide a deeper examination of the academic studies. It is important to maintain such an important subject
on the academic agenda for the development of communication science and to build new academic studies
on the foundations of the past. Thus, this article was written to contribute to this ideal and it tries to inspire
new researchers with its obtained results.
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11.

12.
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University, Institute of Social Sciences].
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Bilici, i. E. (2011). Proposal of a model for media literacy classes in Turkish secondary school education
[Unpublished doctoral dissertation, Erciyes University, Institute of Social Sciences].

Tazel, S. (2012). Media literacy education in primary school second grade Turkish lessons: An action
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Sciences].

Ulker, M. (2012). Evaluation of curriculum and concistency of teachers guide book for the media literacy
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attitudes and behaviors of middle school students and their parents in relation to the use of television
and internet [Unpublished doctoral dissertation, Dumlupinar University, Institute of Education
Sciences].

Tanrikulu, F. (2014). Enriched with children journal in the context of media literacy effectiveness of
Turkish course: An action research [Unpublished doctoral dissertation, Canakkale Onsekiz Mart
University, Institute of Education Sciences].

Gormez, E. (2014). Media literacy levels of secondary school students [Unpublished doctoral
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Tan, O. (2015). Media literacy education: A sample research with respect to student, teacher and family
[Unpublished doctoral dissertation, Akdeniz University, Institute of Social Sciences].

Aydogdu, A. G. (2015). A study on new media literacy and new media consciousness for creating critical
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Kog, E. (2016). An application for media literacy education in Turkey [Unpublished doctoral dissertation,
Maltepe University, Institute of Social Sciences].

Okuroglu, M. S. (2016). The theory of critical media literacy: A field research in the scale of Eskisehir
high schools [Unpublished doctoral dissertation, Anadolu University, Institute of Social Sciences].

Kaplan, K. (2017). The competencies that the teachers of media literacy course should have during the
integration process of media literacy and Turkish language teaching [Unpublished doctoral
dissertation, Gazi University, Institute of Education Sciences].
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16.Karatas, A. (2017). Determining teacher candidates’ media literacy levels and a media literacy training
programme for faculties of education [Unpublished doctoral dissertation, Gazi University, Institute of
Education Sciences].

17.Ahc, S. (2018). Investigating the impact of professional development on Turkish early childhood
teachers' professional growth about education for sustainable development through critical media
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18.Erdem, C. (2018). Designing a media literacy curriculum for preservice teachers [Unpublished doctoral
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1. Kartal, O. Y. (2007). The effect of media literacy on perception of television serials’ messages for high
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master’s thesis, istanbul Kiltir University, Institute of Social Sciences].
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media literacy education [Unpublished master's thesis, Kocaeli University, Institute of Social Sciences].
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7. Sadriy, S. (2009). Media literacy elective courses field elementary students’ second stage course to end
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literacy courses [Unpublished master’s thesis, Atatlrk University, Institute of Social Sciences].
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12.Butln, E. (2010). Teacher, studen and parents’ view on media literacy course (Sample of Samsun city)
[Unpublished master’s thesis, Ondokuz Mayis University, Institute of Social Sciences].

13.Akty, S. (2011). Determining the relationship between media literacy and social skill levels of the eighth
grade primary school students [Unpublished master's thesis, Firat University, Institute of Social
Sciences].

14.Guner, F. (2011). The effect of media literacy to the perceptions of secondary school students television
series messages [Unpublished master’s thesis, Canakkale Onsekiz Mart University, Institute of Social
Sciences].

15.Yildiz, V. A. (2011). Media as a social learning tooland a critical view of media literacy from the
perspective of moral development theories [Unpublished master’s thesis, Ataturk University, Institute
of Education Sciences].

16. Celik, T. (2011). Affects of media literacy lesson over the social sciences teacher candidates developing
multicultural attitudes [Unpublished master's thesis, Pamukkale University, Institute of Social
Sciences].

17.Kogak, B. (2011). The perception of media literacy course of the primary students in seventh and eighth
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Institute of Social Sciences].

20.Sur, E. (2012). The opinious of secondary school teachers ans students in media literacy [Unpublished
master’s thesis, Nigde University, Institute of Education Sciences].
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[Unpublished master’s thesis, Selcuk University, Institute of Social Sciences].

22.S6ylemez, Y. S. (2012). Media literacy education in Asia and Oceania: Comparison of Turkey and New
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master’s thesis, Atatlrk University, Institute of Social Sciences].

25.Tugrul, H. (2013). Media literacy as a tool for developing culture of democracy: The case of Turkey
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30.Sivritepe, S. (2014). Student's viewpoint to media litracy lesson: The case of Konya province
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32.Naza, C. (2014). The attitudes of the secondary school students towards media literacy course
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33.0zdemir, K. (2015). Media literacy and teaching material in Turkey analysis of 2014 year media literacy
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[Unpublished master’s thesis, YUzuncu Yil University, Institute of Education Sciences].

47.Bulus, B. (2017). Adult new media literacy: the case of European Union and Turkey [Unpublished
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57.Zanab, S. (2019). Media literacy policy in Pakistan [Unpublished master's thesis, Hacettepe University,
Institute of Social Sciences].

58.Edin, P. G. (2019). Media literacy and problems in Turkey in comparative with the European legislation
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